 Monica Clyde <mclyde@stmarys-ca.edu>

I would like to respond (I am only sending it to you)  to your recent posting to the POD list regarding a discussion series you want to start based on the Seven Principles.  I am interested because I have been thinking of something like that at Saint Mary's College of California where I am Director for Faculty Development.

I have recently been rereading K. Patricia Cross' speech that she gave at the 1998 AAHE conference in Boston on"What do we know about students' learning, and how do we know it?"   Cross, in her conclusion, says something that I find more challenging than asking people to list how they implement these principles.  The list that BYU offers does not contain anything that would come as a revelation to anyone who is considered a good teacher,  nor does the NECC list. They seem like no-brainers, at least to most faculty I work with here in California at Saint Mary's College. (Perhaps not a larger institutions)

 So, here is Pat's challenge (second to last paragraph): ."....At present, I think we are prone to consider research findings as the conclusion of our investigations into learning. We might do better to think of them as the start of our investigations. For example, rather than assuming that the message of the first principle of the Seven Principles is that we should develop programs to increase student-faculty contact, we might use that  research finding as a starting point for discussion about what it is about student-faculty contact that promotes learning. What role has it played in our own experience and why?".... etc. etc. (She questions earlier on that we really don't know why faculty-student contact seems to be related to student success--it could be due, among other things, to the fact that more motivated and capable students go to see the professor in the first place.--)

We know that not every student in need of help who goes for help to the professor, participates in cooperative study groups, review session, no matter how often, can be assured success. I hear it particularly from scientists all the time: they provide all these opportunities, yet  they can help some, and for others it makes no difference.  It's very individualized!  We only know that on the whole, student-faculty contact seems to be important.  What kind of contact though?  And does it mean the more the better?  Can one even find answers to such questions?  (I am not an educational researcher, just an

interested Director for Faculty Development whose academic discipline is not Education). These are my musings on a Friday morning in Northern California, Monica Clyde

+++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++

Erin <paulanderin@shaw.ca>

This is not really that different, but I think it works for #2 - good

practice encourages cooperation among students - I have students arrange

themselves in groups of approximately 4 (by their choice for most courses,

but by other criteria such as schedules, etc., or pre-testing strategies for

others), and then, for their first quiz, out of 10 marks, all they have to

do for full credit (I give quizzes almost every class - to give an idea of

how big this value is on their final grade - nevertheless, very few students

want to give up such 'easy' marks...), is come as a group to my office,

either in scheduled office hours or by appointment, and meet with me for

about 5 - 10 minutes, where they are told in advance that I will choose one

person to introduce the group, then another person to tell me one thing

(outside of school) that they all have in common, then another to tell me

one interesting fact about 2 members, and the last person will give me one

interesting fact about the other two members (they are given time in class

on day one to collect this info, and at times I do this exercise in class,

dependent upon time constraints).  I think it is valuable to have students

come visit you in your office (which I see mentioned, but I don't see how it

is effectively accomplished) at the start of the semester, so that they will

feel more comfortable coming to you later on when they need help.

I also see that most responders indicated the value of knowing the names of

their students quickly, but how do they accomplish that?  I think I may have

once emailed you with my first day ritual of taking photos of students in

their groups (or in any group of 4 or 5, just for the sake of both film and

also to not make them feel like they are at the D.M.V. for their license

photo...), while they hold a large piece of paper with their name written in

heavy felt pen, which I provide, then I post their photos on my office wall

and study them before each class until I know them all - I also find that

giving very frequent quizzes helps me learn their names as I hand back their

papers, and that this also helps with principle #4!  This term, I am

considering having the students all hold blank pieces of paper, then filling

in their names on my 'wall of faces' when they come for their

interview/quiz, which must be done within the first two weeks (this is often

the most difficult part to enforce).  I don't know how it will work, but it

will give me another opportunity to put a name to a face, and it is funny to

see that by now, my fourth year at this college, many, many students appear

to the first class very dressed up and ready for photos!  Word of strange

practice spreads quickly, I suppose - I have only ever had one student

refuse to have his picture taken because the camera 'steals part of the

soul' - believe me, I had no problem putting a name to his face after that

anyway!  Sure there are some grumblings, but as long as they are assured

they will not wind up on the internet, and the photos are taken while they

are doing their group introduction tasks, it always seems to work well, and

I have been thanked many times by students who have appreciated me knowing

their name - although, again, one marked exception appeared in one of the

three 'interim course feedback' questionnaires that I have them anonymously

fill out, where one student remarked that they felt that me knowing their

name put too much pressure on them to perform well, because they felt that

if I took the time to do all of these things, they would be letting me down

if they did not do their very best.  It was intended as criticism, but is it

really?  I think that was the whole point of the exercise, so it obviously

got through to at least one of my students!!!

Your site has been absolutely invaluable for information to help me persuade

students to at least give cooperative learning, and even just working in

groups, a fair shake, since many really seem to resent working with others

right from the start, perhaps as a result of poor previous experiences?

During the regular semesters, such students have the opportunity to try to

get into another section, but during the summer, I am their only choice, so

I sometimes feel that since not every section is run this way, perhaps I am

being unfair to 'force' such methods upon students who feel so strongly

against them, however I tell them on day one that I employ the methods I do

purely because I believe so strongly in the positive results they bring, and

that the use of groups or other cooperative learning activities is

definitely not intended to make my job easier (a common misconception by

students who, in lower grades, were given worksheets and left to their own

devices for the entire class), since it has much the opposite effect in

practice (which most soon see).  I sincerely believe that if the students

get the message from you that you are doing what you are doing because you

believe in it, and because you have seen it work, that they are much more

willing to try it out.  I have the wonderful opportunity to teach a

Mathematics for Elementary School Teachers course, and when I begin this

summer, I believe I will introduce the 7 principles, much as you have in

your exercise (if I have your permission to do so, of course), since these

students will all be our future teachers, and this is literally the very

last chance we have to dispel any of their fears or misconceptions about

math before they get into the Elementary School system, and this is often

the last class they need to enter their teaching certification program, thus

making it an incredibly important challenge (and thus opportunity) in my

eyes to have them leave the course perhaps not loving math, but at the very,

very least, not hating it, and thus not prone to pass that message on to

future students they will teach.  Thank you again for your continuing

valuable discussions and your information-packed web-page.  Again, if you

have any upcoming speaking engagements, I would love to know about them, and

would do all I could to be there to meet you in person.  I am so incredibly

impressed at the time you take to further discussions and share your own

experiences with new teachers like me who very much want to use many of the

methods you do, but perhaps just need a little extra information or support

to put them in place.  Your students must be in awe of the time and effort

you put in on their behalf.  I hope to someday have enough experience to be

able to share with others as you do.  For now, even though we have never

met, I consider you one of my mentors, and pass your web address on to all

of my future teachers, along with my colleagues, all of whom I am sure

benefit from it.  I am sure you do not get nearly enough positive feedback

from colleagues or other teachers who use your site, but please keep it

going.  In all sincerity, whenever I doubt my methods or wonder what I could

be doing better, I always visit your site, and even if I just read the same

archived discussions again, I always come away feeling better and more

confident.  That kind of positive support does not come easily for new

instructors, I feel, and the fact that I receive it from the internet is an

amazing sign of our times - not to mention the many times you have taken the

time out of your schedule to answer my questions in person - that is

something I remember when answering the tenth email on the same question

before an exam to panicking students - I know that sometimes all it takes is

knowing that there is someone on the other end who cares enough to write

back.  I like to see that your students are encouraged to email you at any

time as well - being a night owl myself, I often answer, and receive, emails

long after midnight - I make no promise that every one will get answered

that night, but it will be as soon as I see it, and part of that promise

comes from your first day introduction and before class letter ideas.

+++++++++++++++++++++++++++++++++++++++++++++++++++++++

 Millis Barbara J Civ USAFA/DFE <Barbara.Millis@usafa.af.mil>

Ted, you could alert folks to this article, which shows how cooperative

learning fulfills every one of the "7 Principles":  "Fulfilling the Promise

of the 'Seven Principles' Through Cooperative Learning:  An Action Agenda

for the University Classroom," Journal on Excellence in College Teaching,

Vol. 2, 1991, 139-144.

++++++++++++++++++++++++++++++++++++++++++++++++++

 Elaine Bowman <roseyspeech@yahoo.com>

I use the 7 principles (plus 1 - Integrating Faith in learning) as a means of faculty evaluation at Oklahoma Wesleyan University.  I work primarily with adjunct

instructors in our adult education programs.  I don't like Likert scales for evaluation - personally, I can't tell much difference between a 2 or a 3 - so Idecided to use the Principles.  Each faculty member was given a copy of the principles so they would know

what I was looking for.  Yes, it does take time to write a paragraph or so on each principle, but it is a great teaching/learning tool.  Not only do I write what I observed, but it gives   specific areas that I can add suggestions or techniques to try in the next class.  Before the evaluation goes in their file, I email my comments to the faculty member.  This gives them a chance to add any comments that may have affected their teaching that evening - had a flat tire on the way, several class members absent, etc. They must send me an email verifying - or editing – the evaluation.  So far, they have appreciated the

comments and suggestions.  

++++++++++++++++++++++++++++++++++++++++++++++++

MATH4FOBIX@aol.com

       I implement all of these in my classroom in one way or another. Although I am adjunct and don't have office hours. per se. I am readily avaliable for my students.  I also tutor in our Learning Enhancement Center two mornings a week.  I try to get to class early and "shoot the breeze" with students before class starts.  I also use the names and

experiences of my children and grandchildren in word problems they laugh about.  They love the work problem where Damian is messing up the house and Nana and Grampa are cleaning it. (Who will win?)

       I give group projects to my students in class, switching the groups each time and also give at least one take-home test that they can work on together. It is very hard and almost forces most of them to help one another. In my condensed classes, where the majority of the tests are take-home, they develop a fantastic sense of cooperation and you see everyone helping one another.

       It varies with each class, how much active learning I can do.  I usually teach students who come in with poor math skills and they definitely don't like to work together and show their problems to one another.  However, by the end of the semester, they have frequently formed study groups that work on projects together.

       I try to always give prompt feedback.  On my tests, in particular, I try to have them returned the next class with comments all over them.  If nothing else, there is a "Good Work" or an Oops! on them.

       I emphasize practice with my students and we talk about the amount needed for each student. I always include a study skills component to the class as well as a learning style inventory. We talk about adapting each person's learning strengths to help them understand in any classroom. I readily adapt to projects that take longer than planned

       In my class students are given the motto "I CAN DO IT!" and they are expected to do it. I tell them I will help as much as I possibly can as long as they do their part. I level with them and don't promise that it will always be easy or fast but let them know I have faith that each and every one of them can do the work.  I work with them to correct

mistakes and learn from them, use different learning methods, and learn why something is done instead of giving a bunch of rules.

       As the result of having a physical deformity that was surgically corrected when I was 16 and being classified as a "gifted underachiever" until I learned how to adapt my learning style to the traditional classroom (as a junior in college) I tend to look past the outside of a person.  I could not tell you what color eyes someone has, or probably even describe them to you but I can tell you about them as a person.  I'm always looking

for new ways to learn and teach and try to find different ways to reach students with different learning strengths.

++++++++++++++++++++++++++++++++++++++++++++++++++++++++

Margo Husby-Scheelar <husbyscheelm@shaw.ca>

One word: respect. Being respectful:

 of Teaching as a calling rather than a job;

of individual humanity of each student;

of their dreams and goals and fears;

of myself as a human being and an educator;

of the material being taught; and

respect for the potential inherent in each person I advise or teach.

I cannot model respect or present respect, I must BE respectful, therefore

this respect is not a way of doing things but a way of being.

++++++++++++++++++++++++++++++++++++++++++++++++++++++++

"george jacobs" <gmjacobs@pacific.net.sg>

Things I do to promote student-faculty contact are:

a. To encourage students to take advantage of my office hours, I make it an

assignment for each student to visit my office - either alone or in a

group - at least once during the term.

b. I let students know what I'm up to - both in terms of scholarly

activities, e.g., research, as well as recreational activities, e.g.,

sports. When appropriate, I invite students to join me. Even if no one takes

me up on my offer, at least I made the offer. Plus, telling them about

myself is a kind of self-disclosure which makes me more of a whole person,

rather than just a teacher.

c. Learning students' name and using them when I see them outside of class

also helps, although my fading memory skills makes this more difficult these

days.

d. Spending time in places where students are, e.g., the cafeteria, library,

computer lab. Another advantage of this is that in the academic locations, I

can model interest in learning as well as in the specific topics being

studied in class.

++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++

        Isa Kocher <i.kocher@soharuni.edu.om>

>>>>>student faculty contact:

When I was at the University of Pennsylvania as an anthropology undergraduate, I was already a veteran of the USAF, ex-weather-person, and had worked and had been

involved in social action in the Philadelphia area. Most of the distribution requirement intro courses I had already taken someplace else, so I mostly took anthro and anthro

related courses and electives.

Most of my time at UofP was spent at the University Museum where the anthro courses were given and in the museum library where the anthro books were stacked, so I had

breakfast lunch and dinner from time to time in the Museum coffee shop, and at the very least, my tea and coffee there. Not being a young kid and not being too shy, I felt

perfectly natural in asking my teachers whether I could join them as they drank their coffee and talked. I certainly learned as much talking with faculty and grad students in that coffee shop as I ever did in class, and felt I could number at least some even senior faculty among my friends, and when I was a graduate student, one of these was on my graduate committee as the outside member.

That experience I am sure had a profound effect on my intellectual life ever since. I have never felt that it is inappropriate to talk to any expert as an intellectual equal. Their expertise may be greater than mine, but my mind is not any less for that (whatever other defects notwithstanding). And as a teacher, I feel that I have a lot to learn from my students, in fact much more than I have to teach.

Beyond that, if you are willing to listen and learn, birds and cats and creatures of all kinds make excellent teachers, and are actually quite anxious to help you understand some things which they have expertise in.

So, design is a very important feature of any leaning environment, and real serious consideration, I think, and far more than is ever given to date, must be given to

learning environment design. It is not enough to put up four walls and call it a classroom. Maybe there should be no classrooms at all, or a just a few, and the rest coffee

shops and places for pets to relax in.

When I was teaching anthropology, I always had my dog Harry with me (God rest his furry soul), who actually made quite a good TA.

+++++++++++++++++++++++++++++++++++++++++++++++++++++

